
 
 
 
 
 
 
 

Teacher’s Guide 
 

Rondo Trunk 
Grade 6  



Dear 6th Grade Educator, 

Greetings! First off we are excited that you have checked out the Rondo 6th Grade Trunk. We 
were passionate about putting this trunk together, comprising stories that often go untold, and 
using the Common Core Standards and the GANAG format to complete this project. Our hope 
that this trunk experience aids both you and your class in  learning and understanding  more 
about how migration and immigration have impacted  Minnesota society, especially the Rondo 
neighborhood.  

We also want to express that the lesson plans are full!  They are full of exciting activities, 
options for multi-modal learning and GANAG strategies that will assist you in reaching all of your 
students! We purposely did this so that you can be an instructional leader and have options for 
success in your classroom. We also want to challenge you take time to review the lesson plans, 
look at the options provided for lesson planning and read the background information provided 
in the additional resource sections and literature provided.  

In addition, members of the community have agreed to volunteer their time to assist in making 
your lesson plans come to life. Please contact your prospective speaker(s) at least two weeks in 
advance of the lesson.  Our sincere hope is that you and your class enjoy these lesson plans 
just as much as we enjoyed putting them together.  

 

Sincerely,  

 

Alecia Mobley and Rebecca Wade 

 

 

 

 

 

 

 

 

 

 



Potential Speakers for Rondo Trunk Project 

Individuals also featured in Voices of Rondo. 

1. Mr. Nathaniel Kahliq 
Phone: (651) 335-0743 
Email: vkydavis@netzero.net 

• Born and Raised at 304 Rondo 
• Grandfather  was Rev. George Davis-son of a former slave master from Texas 
• Past president of the NAACP  

2. Dr. Mary K. Boyd 
Phone: (651) 487-6830 
Email: mkbassocine@aol.com 

• Educator 
• Youth President NAACP ( tie in with Frederick McGhee)  
• Saint Paul Junior Red Cross 
• Three Fours Club 
• Woolworth’s Boycott  
• Best friends were Jewish and Latvian 

3. Mr. Melvin Henderson 
Phone:  (952) 895-0254 

• Kansas migration 
• Father was a Pullman Porter 
• Grandparents had a farm in Hugo 
• Different families on the block (White, Asian, Jewish and Chinese) 
• Ober Boys Club 

4. Mrs. Teresina Willow Frelix  
Phone: 612-839-2719 

• Traced family history to slave master in Texas 
• Daughter of Rondo 

5. Mr. Seitu Ken Jones 
Phone: 651-470-7554 

• Grandfather moved to MN in 1879 
• Family lived in Red Wing and Rochester before moving to Saint Paul, MN 

6. Mr. William Frank Frelix 
Phone: 612-839-2719 

• Father lived in Old Rondo neighborhood 

Sixth Grade Rondo Trunk Supplement 1 for Lesson 1 
Background Information and Potential Student Questions about the Great Migration 



Resource Title: The Great Migration, Godfathers and Sons 
 
The Great Migration and its causes and effects represent a major theme in early-20th-century 
African American history and literature. Provide students with some basic information on the 
Great Migration. This lecture could be preceded by showing a clip from Godfathers and Sons in 
which the Great Migration to Chicago is discussed and historic footage is shown.  
 

Background Information 
 
• The Great Migration occurred primarily between the two World Wars. However, between 

1910 and 1970, approximately six and a half million African Americans migrated out of 
the South.  
 

• While in 1910, 80 percent of blacks lived in the South, less than half lived there by 1970, 
with only 25 percent in the rural South. 
 

 
• Life in the South was difficult for African Americans for a variety of reasons, including 

problems associated with sharecropping and the accompanying natural disasters of the late 
1910s and ’20 s; Jim Crow legislation, which resulted in segregated public facilities, 
transportation, and schools; and violence, symbolized by the Ku Klux Klan and most 
graphically displayed in public lynching. 
 
 

• The North was viewed as the promised land, an idea perpetuated by the need for factory 
workers and the fact that pay in such factories was typically as much as three times more 
than what blacks made working the land in the South. 
 

• While segregation was not legalized in the North, as it was in the South, blacks 
experienced prejudice and racism in the North, commonly known as “de facto 
segregation.” 
 

• Life in the North presented its own challenges for blacks, including poor living conditions 
and harsh, often dangerous work environments. 
 

Questions/Reflection 
 
What do you think blacks found once they went away from the South? 
In what ways do you suspect life was better?  
In what ways was life the same? 
In what ways was life worse? 
 

 

Lesson 3, Supplement 1: 



 

History Time Line from 1889-1922 
 

1889 LAWYER FREDRICK MCGHEE ARGUES FIRST CASE IN MINNESOTA 

Fredrick McGhee was Minnesota's first black attorney, taking the oath on June 17, 1889, shortly 
after arriving in St. Paul, and arguing his first case less than a month later. For McGee, there 
would be many firsts -- in life, law, and politics. He became involved immediately in challenging 
Jim Crow laws in the courts. And with W.E.B. DuBois and other black leaders, in 1904 he 
formed the Niagara Movement -- the forerunner of the NAACP. His views were often at odds 
with the majority, including the majority of blacks, who were Republicans -- McGhee was a 
Democrat, and unlike most blacks, a Catholic. Yet throughout his life, he remained true to his 
own beliefs, and a tireless advocate for the rights of African Americans. 

1898 SPANISH AMERICAN WAR 

Although the Spanish-American War sparked unprecedented levels of patriotism as pro-war 
fever swept the nation during the late 1890s, not all Americans applauded the cause. African-
Americans, especially, were divided on the war. Some argued that an oppressed people should 
not take up arms on behalf of their oppressors; other believed that brave fighting by black 
soldiers would enhance the standing of their race, and many black soldiers were eager to prove 
themselves. Despite their valor, African-Americans who answered the call to duty often found 
themselves victims of white racism and anti-black violence while serving in the Armed Forces; 
and the war did little, in the long term, to defeat Jim Crow and break down the barriers of 
prejudice. 

1898 THE FIRST AFRICAN AMERICAN ELECTED TO THE MINNESOTA 
LEGISLATURE  

The first African American elected to the Minnesota Legislature was also the first African 
American to graduate from the University of Minnesota Law School. John Frank Wheaton was 
born in Hagerstown, Maryland where his father claimed to be the first black man to vote in that 
state. Young Wheaton was educated at Howard University, and moved to Minnesota in 1890. 
After graduating from Law School, he began his long career in state politics. In 1896, he was 
elected a member of the Minnesota delegation to the Republican Convention in St. Louis, and 
two years later won a seat in the Minnesota House of Representatives. He was a supporter of 
civil rights and lobbied for the commissioning of black officers during the Spanish-American 
War. Wheaton died in 1938. 

 

1904 ROBERT “BOBBY” MARSHALL: CELEBRATED U OF M BLACK ATHLETE 



Robert "Bobby" Marshall was an all-American end on the rough and tumble Gopher football 
teams of 1904, 05 and 106. The grandson of slaves in Virginia, Marshall grew up in Minneapolis 
and attended Central High School, where he excelled in sports. At the University of Minnesota, 
he proved to be an outstanding student as well as a fine athlete, graduating in 1907 with a law 
degree. But there were too few African American clients in the Twin Cities to support another 
black lawyer, and sports offered more opportunities, He played professional baseball for teams in 
Minneapolis and St. paul in a segregated black league, only later resuming his legal practice. An 
all-around athlete, he also played pro-football and was briefly a professional motorcycle racer. 
There are those who argue that in his prime, he was the best athlete to come out of the state of 
Minnesota, and his name might have been even more legendary, had it not been for segregation. 
He died in 1958 at age 72. 

1905 CIVIL RIGHTS LEADER NELLIE STONE JOHNSON BORN 

On December 8, 1905, Nellie Stone Johnson was born on a farm near Lakeville. Both her parents 
were active members of the Farmer Labor Party, and role models for the young girl, who helped 
out her father by delivering Union leaflets on horseback. As a teenager working as an elevator 
operator at the Minneapolis Athletic Club, she organized her fellow workers after management 
cut their wages. She would be active in labor, civil rights and politics in Minnesota throughout 
much of her life, and in 1945, she became the first African-American elected to public office in 
Minneapolis, when she was elected to the Library Board. She would serve as an adviser and 
mentor to many Democrat leaders including Hubert Humphrey, Walter Mondale and Paul 
Wellstone. She died in 2002 at the age of 96, leaving a legacy of political activism that helped 
shape our understanding of racism and what it means to be an American. 

1914 - 1918 WORLD WAR I (AND ROLE OF MINORITIES IN WAR) 

The first World War not only united America to defeat a common enemy, it brought Americans 
from many nationalities together in ways that few might have anticipated when the war began. In 
the early part of the 20th Century, tensions were high between Catholic and Protestants, between 
Jews, Irish, and Italians. Each new wave of immigrants settled in their own ethnic neighborhood 
and went to church, socialized with, and married within their own culture. But the First World 
War changed that -- regiments drew from every race, creed, color and social group, and men 
from different religions and nationalities would be together, and dependent upon each other for 
survival. 

The role of African Americans in the military also changed. When the U.S. entered the war 
seeking volunteers, blacks were not allowed to enlist because quotas from African Americans 
were filled. When the draft came in, blacks were once again accepted and over 400,000 African 
Americans would serve in this conflict, in segregated units, in a fight for democratic liberties 
they themselves did not enjoy.  

Unlike blacks, American Indians in World War I served in integrated units, and no group made a 
larger per capita contribution. Indian tribes had their own languages and dialects that few outside 
the tribes understood, and many of their languages were not written down. That made them an 
ideal resource for the U.S. military, which needed to protect its radio, telephone and telegraph 



messages from German intelligence. The military recruited these Indians as code talkers to send 
messages back and forth in their native languages. The Germans were never able to break this 
code. 

1920 WOMEN VOTE 

Women throughout America had sought the right to vote since at least the mid-1850s, but their 
efforts had been met with score and ridicule. By 1875 Minnesota women could vote in school 
elections, but their franchise ended there. In Minnesota, one of the leading advocates for 
women's suffrage was Clara Hampson Ueland. In the years after World War I, she argued that 
mothers “have been the force that makes for better homes and higher civilization” and that 
women voters would bring a new moral concern to politics.  

In 1920, the passage of the 19th Amendment guaranteed that "the right of the citizens of the 
United States to vote shall not be denied or abridged by the United States or by any state on 
account of sex." Shortly thereafter, Clara Hampson Ueland became the first president of the 
national League of Women Voters. 

1920 DULUTH LYNCHINGS 

In 1920, in an event that would shock the nation, three young black men, wrongly accused of 
rape, were lynched by a mob in Duluth, Minnesota. 

Two teenagers -- James Sullivan and Irene Tusken -- claimed they had both been assaulted by 
black workers employed by a traveling circus, and that Tusken had been raped by five or six of 
them. Although a medical examination later found no evidence of rape or assault, Duluth police 
arrested six black men identified by the teenagers, and soon a mob of between 5,000 and 10,000 
people formed outside the Duluth city jail. The mob seized three black men -- Elias Clayton, 
Elmer Jackson, and Isaac McGhie -- held a mock trial, and found them guilty of Irene Tusken's 
rape. They were taken to 1st Street and 2nd Avenue East, where they were lynched. The next 
day, the Minnesota National Guard arrived in Duluth to guard the remaining prisoners. 

The killings made headlines throughout the country. Many were shocked that such an atrocity 
had happened in Minnesota. In 2003, the city of Duluth erected a memorial to the murdered 
workers, and thousands of citizens gathered to recall this sad chapter in Minnesota history and to 
plea for tolerance and humanity. 

1922 KLAN IN MINNESOTA 

There was more proof that racism and hate were not the province of the Southern states. The year 
after the Duluth lynchings, Minnesota became the first state to pass an anti-lynching law. The 
following year, in 1922, the Ku Klux Klan held its first meeting in Minnesota, in woods near 
Minneapolis. By the next year, there were as many as 10 active Ku Klux Klan chapters in 
Minneapolis alone. Its influence in Minnesota and the Dakotas continued to grow throughout the 
early 1920s. There were chapters on college campuses throughout the Midwest, and nationally, 
the Klan's membership was believed to number at least 100,000. The Klan would fade in the 



North toward the end of the 1920s, as opposition to Klan violence grew, and other issues came to 
dominate public attention. But the prejudice and fear that motivated cross-burnings and other 
notorious Klan's activities remained -- toward blacks, Jews, Catholics and anyone who was not, 
in the Klan's estimation, a true, loyal American. 

Source: http://www.humanrights.state.mn.us/education/video/sesq_keydates.html 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Rondo Fact Sheet for Lesson 3 
Other Immigrants to Saint Paul (1886) from the U.S. Census Bureau 

• German, French, Norwegian, Swedish, Danish, Polish, Czech 
• Russian/Polish and German Jews clashed 
• In 1900, there were 5,000 residents  

Hear Ye, Hear Ye: Communications in 1886 

• The Appeal-African American (once edited by Roy Wilkins) 
• Jewish Weekly-Jewish 

 
Rondo Comminuties 
Oatmeal Hill-more affluent (West of Dale to Lexington) 
Cornmeal Valley-middle class (Western Dale) 
Deep Rondo-least desirable –add address and website Rebecca? 
 

Saint Paul’s First Black Church 

Pilgrim Baptist Church located at 732 Central Avenue West in Saint Paul in the U.S. 
state of Minnesota is the building that houses the first Black Baptist congregation in 
Saint Paul. The congregation was founded on November 15, 1866 by Reverend Robert 
Hickman and a group of escaped slaves from Boone County, Missouri. They were 
smuggled up the Mississippi River on the steamer War Eagle with the help of Union 
Soldiers and the Underground Railroad. The current building, which is listed on the 
National Register of Historic Places was built in 1928.[2][3] 
 
Jewish Immigration Information 

• New Jewish settlers began to arrive and they were referred to Polish Jews, and 
their native language was Yiddish. They found the customs of the older Jews 
outdated and conservative. So what happened? 
  

• The older German Jewish residents became exclusivists and created their own 
in-group. They had been established since 1870 and had been in Saint Paul for 
15-20 years.  
 

• This was not the case for the newly arrived German Jews. They were named 
“green horns”, and were considered family but not due to logic, but due to 
sentiment and intuition. Many of the older Jewish residents thought of the new 



wave of Jewish settlers as desperate and hungry. In addition, there were social 
clubs established that were exclusive of certain Jews (Standard Club). 
 
 

• Hannah Leopold founded the first women’s group, Mt. Zion (the Saint Paul 
Neighborhood House in 1897). 
 

• Anti-Semitism may be defined as prejudice against people of the Jewish faith.  
 

• Jewish families have lived in Minnesota since it was created as a territory in 
1849. As with many immigrants, they came to the United States to escape 
religious and political persecution. Actions against Jews became increasingly 
violent in Eastern Europe in the years preceding World War I, and culminated 
with the Holocaust of World War II. The road to acceptance in the new land, 
however, was not an easy one. Many American cities discriminated against the 
Jews by limiting where they could live, work, or attend school. Minneapolis in 
particular had a nation-wide reputation as being extremely anti-Semitic. How did 
the Minnesota Jewish community react to these conditions? 

Source: http://www.mnhs.org/library/tips/history_topics/108jewish.html 

 
 
 
 

 

 

 

 

 

 

 

 

 

 



Rondo 6th Grade Trunk Lesson 3 Discussion Questions 

What personal liberties or safety did African-American migrants and immigrant minorities, such 
as the Russian Jews, seek in the Twin Cities and in the Rondo Neighborhood?  

What was the role of recruitment by agents in the experiences of African-American migrants and 
immigrants from outside of the United States?  

What conditions did African-American migrants and immigrants from outside of the United 
States face in Minnesota and Saint Paul (Rondo)  in the late nineteenth Century and early 
twentieth century? Consider housing, health services, and working conditions.  

Did African Americans and migrants share a tendency to congregate with people from the same 
geographic origins when settling in Saint Paul and  in the Rondo Neighborhood?   

What role did discrimination (based on race, religion, and/or ethnic origin) play in the lives of 
both African-American migrants and immigrants from outside of the United States to Minnesota 
and the Rondo Neighborhood? 

What in their shared experiences might have brought the migrant and immigrant groups together 
in the Rondo Neighborhood and Saint Paul? What might have wedged them apart? Which forces 
seem to have prevailed, the forces driving the groups apart or the forces pulling them together? 
Why do you think that is so? 

 

 

 

 

 

 

 

 

 

 



The Great Migration 
Between 1910 and 1930 the African-American population outside the southern United States more than doubled as 
over a million African-American relocated outside the region. The Great Migration is usually characterized by focus on 
mass movement beginning in 1910 and amplified by war time economic opportunity during WWI (1916-1919) and 
continued into the 1920s. In addition, wartime opportunity during WWII (1940-1945) offered a second wave of African-
American migrants. Despite the emphasis on the 1910-1929 period, African Americans valued mobility immediately 
after the end of slavery.  
 
In the period after Reconstruction thousands of African Americans made the decision to relocated to locations in 
western states like Kansas and Oklahoma and other points outside the South. The movement after 1910 stands out 
for several reasons. First, in contrast to earlier mobility, this period is dominated by rural to urban relocation. Second, 
African-Americans are judging the decision to move in the midst of systematic political disenfranchisement throughout 
the South. While violence threaten life and property, the introduction of poll taxes, grandfather clauses, literacy, and 
residency tests stripped African-Americans of political power adding to realization that relocation outside the region 
was necessary.  
 
Economic realities played a crucial role in pulling African-American migrants out of the South. African-American 
economic opportunities were limited by racism and environmental factors. Sharecroppers (black and white) faced 
severe economic setbacks in the first decade of the twentieth century. Depressed crop prices, flooding, and Boll 
Weevil infestation undermined the agricultural economy for all southerners. Not surprisingly, this period saw massive 
rural to urban migration within the region swelling the size of southern cities. For African-Americans facing 
competition from hostile whites and Jim Crow restrictions leaving the region made social, economic, and political 
sense.  
 
African-Americans were drawn by real and imagined opportunities in the North. Industrial development in northern 
cities created jobs for African-Americans in factories as white workers left unskilled service sector jobs and moved 
into higher paying positions. In addition, the demand for war materials increased labor needs just as the global 
conflict limited the supply of new immigrants coming to the United States. With the domestic labor pool impacted by 
wartime mobilization and demand high, African-American were able to move into labor market in large numbers. 
Encourage by the perception of a more open social climate, African-American made a calculated decision to embrace 
migration between 1910 and 1929. 
 
The growth of the African-American community in major northern cities transform those communities. Chicago, which 
served as a major destination for many African-American migrants from the deep South is a perfect example. Before 
the migration, the African-Americans population was close to 40,000 residents. By 1930, the African-American 
population exceeded 200,000 in the city. More than a simple increase in population, African Americans in Chicago 
created a vibrant culture characterized by explosion in arts, institutions, and activism related to the black experience. 
The large African-American population stimulated the development of black media, which in turn helped the 
development of African-American political and social influence in the region. The growth of African-American 
newspapers was crucial as flag ship publications such as the Chicago Defender helped to drive migration by enticing 
southern readers. At the same time, organizations such as the National Association for the Advancement of Colored 
People (NAACP), the Universal Negro Improvement Association (UNIA), and the National Urban League all 
championed African-American civil rights and community improvement thorough their own publications. After WWI, 
an explosion of African-American literature, theater, and art, commonly known as the Harlem Renaissance, launched 
the career of seminal musicians, authors, and intellectuals, many of whom were published in these forums.  
 
Not all the changes associated with the Great Migration were beneficial. The out-migration from the South and 
sudden expansion of African-American communities in the North heighten racial tension in both regions. Southerners 
feared the loss of black labor and white northerners saw African-American migrants as competition in the labor 
market. Anti-black violence in the North, like that found in the South was not uncommon. The infamous 1919 Chicago 
race riot serves as a vivid reminder of the tension that lay beneath the surface of northern cities with new and vibrant 
African-American populations. Building new institutions also created schism within the African-American community 
as differences in approach between African-American leaders became visible.  
 



During this period Marcus Garvey and the UNIA emerged as the leader of a grassroots black nationalist movement in 
the United States. Garvey’s UNIA differed in tone and approach to the established group such as NAACP. The UNIA 
promoted economic and political independence for all people of African ancestry. Garvey call for a “return to Africa” 
and broader separatist agenda were criticized by W.E.B Dubois and James Weldon Johnson. The clash between 
Garvey and mainstream African-American leaders called into question the social and economic perspective used to 
shape African-American organizations. In addition, African-American intellectual flourished providing platform for 
artists and scholars to explore the meaning of blackness in the United States.  
 
One such voice belong to Zora Neale Hurston, a novelist, folklorist, and anthropologist raised in Eatonville, Florida. 
Hurston was a star of the Harlem Renaissance and leading academic advocating for greater understanding of 
African-American culture. Hurston is remembered for her efforts to document African-American life with novels such 
as Jonah’s Gourd Vine (1934), Tell My Horse (1937) Their Eyes Were Watching God (1937), and Moses, Man of the 
Mountain (1939). These works, combined with her non-fiction writing and her autobiography rejected ideas of black 
victimhood. Like Garvey, Hurston can be viewed as voice calling for African-American self-realization, apart from the 
social integration commonly associated with the struggle against racism championed by figures such as W.E.B. 
Dubois and organization such as the NAACP.  
 
Dubois’ emphasis on African-American engagement to achieve full political and social equality has long been 
identified as shaping social and political perspective for many African-Americans in this period. Yet, this interpretation 
has come under scrutiny as scholars have come to acknowledge the agency of working-class and rural African-
American engaged in resistance to white hegemony. In the urban North and rural South we can see African 
Americans struggling against discrimination. These struggles did not necessarily follow the legal and social stratagem 
championed by Dubois. The gap between elite and versus working-class is increasingly a point of inquiry for scholars 
examining the period. Indeed, the clash between Dubois and Garvey in the 1920s highlights the tension over 
concepts of separatism versus integration for people of African descent not just in the United States, but around the 
world.  
 
The immediate impact of the Great Migration and subsequent communal activism came to an end with the stock 
market crash in 1929. The economic depression that followed destroyed the work opportunities and urban vibrancy 
that drove the African-American migration in this period. Nonetheless, the impact of the period set the stage for 
African-American social, political, and economic life that would continue into the rest of the twentieth century. 
 
The Era of the Great Migration and Its Impact 

1. I.Migration and Emigration 
African-American Newspapers played a pivotal role mobilizing African-Americans considering the difficult journey 
north. The following resources explore the context of migration using letters and stories related to the African-
American perspective. 
 
In the aftermath of Civil War--Reconstruction and Sharecropping 
Still Living Under the Bonds of Slavery--Minnie Whitney Describes Sharecropping at Turn of the Century 
The Chicago Defender: An Overview 
Goin’ to Chicago: The Migration Process (film Clip) 
 
Letters of Negro Migrants Seeking Assistance for Migration (1916-1919) 
 
Letters from Mississippi to the Chicago Defender (1916-1918) 
Chicago Defender: Checking Migration (1919) 
 
 

2. II. Images of Great Migration 
Photos of the Great Migration are rare and those that do exist provide extremely diverse depictions of migrants and 
their world. The images here reveal the people, places, and institutions associated with migration and post-migration 
life. 
 
Images of the Great Migration 
Library of Congress, African-American Mosaic--Chicago: Destination for the Great Migration 
 



Racism and the Struggle for Civil Rights in Florida: The collection contains images throughout the twentieth century. 
 
 

3. III. Social and Economic Impact of the Great Migration 
The rapid growth of the African-American community in the North created new opportunities and heightened social 
tension. These resources provide insight into the economic and social landscape created by the Great Migration. 
 
The Crisis Discusses Housing Discrimination in Baltimore, (1910) 
The Chicago Defender Offers Tips on Fighting Discrimination (1914) 
 
Occupation of African-American Workers in Pittsburgh, 1916-1917 
 
African-American Newspaper Report on African-American labor struggles during WWI 
 
The Extent of Negro Progress (1922) 
 
Occupation of African-American Women in New York (1922) 
 
The Poetry of the Great Migration 
 

4. IV. Ideology and Perspective in the Era of the Great Migration 
While we are often treated to a unified narrative of the period of the Great Migration and its 
aftermath, the period is full of conflicting voices. While anti-black rhetoric and violence from whites 
are a common focus, within the African-American community, there is ongoing debate about the way 
forward for African-American progress.  
 
The Tenth Annual Report of the NAACP (1919) 
W.E.B. Du Bois, "The Social Equality of Whites and Blacks," The Crisis, XXI (November, 1920), p. 16. 
The Negro’s Greatest Enemy By Marcus Garvey 
How It Feels To Be Colored Me by Zora Neale Hurston 
 
 

5. V. Recommended Readings 
My examination of the Great Migration and its impact will be broad, but it will incorporate a close examination of the 
Florida experience. The work of Paul Ortiz is a great source to understand this period. For a broader narrative of the 
Great Migration, James Grossman has written an excellent study that examines Chicago and the Great Migration. 
 
Paul Ortiz, Emancipation Betrayed: The Hidden History of Black Organizing and White Violence in Florida from 
Reconstruction to the Bloody Election of 1920 (2006) 
 
James Grossman, Land of Hope: Chicago, Black Southerners, and the Great Migration (1989)  
 
George King. “Goin to Chicago and African American ‘Great Migrations’.” Southern Spaces, December 2, 2010, 
http://www.southernspaces.org/2010/goin-chicago-and-african-american-great-migrations 
 
This page is intended to serve as a resource for participants in the Florida Humanities Council workshop for Pinellas 
County History Teachers on the Great War and the Great Migration. As I have been asked to discuss the Great 
Migration, the information here examines that issue, but in an effort to provide a fuller context, I have framed the 
discussion in terms of 1910 to 1929 period. 

 



Background Reading/Information for Teachers 

 

1.  outhistory.org/wiki/Rondo-neighborhood 
 

2. myblackjourney.com/The-great-migration 
 

 
3.  uni.edu/historyofblackhawkcounty 

 
4.  Minnesota Historical Society  

 
(This information is available at the Minnesota Historical Society – The Gale 
Family Library) 
a. Video-Rondo Oral History, 0H110: Rondo Oral History Project, Hand 
and Hand Productions 
b. The Jewish Weekly, 1921 call# AP91.s25 
c. § "From Ghettos to Neighborhoods: Jewish Immigration in 
Minneapolis,"  
by Rhoda G. Lewin.  In Hennepin History, vol. 50, no. 5 (winter 1992). 
d. § The Jews In Minnesota: The First Seventy-Five Years, by W. 
Gunther Plaut. 
New York: American Jewish Historical Society, 1959. 
MHS call number: Reading Room F 615 .J5 P5. 
 

  5.  www.oralhistorian.org/rondo_history: 

  6.  http://www.slideshare.net/mnHistoricalSociety/uncovering-rondo-capitol-hill-       
powerpoint-presentation 

  7.  www. pbs.org/theblues/classroom 

  8.  The African American “Great Migration” and Beyond, Review of Sociology, Vol. 29, 
pgs. 209-232, August 2003 

   9.  inmotionaame.org/migrations  -- interactive website that includes maps tracking 
migration along with a bibliography of texts for background information 

 

Rondo Trunk Extensions meet these ELA Common Core Standards 



 

6.7.2.2 – Text types and purposes 

6.7.4.4 – Writing Process 

6.7.5.5 – Production and Distribution of Writing 

6.7.6.6 – Production and Distribution of Writing 

6.7.8.8 – Research to Build & Present Knowledge 

6.9.5.5 – Presentation of Knowledge  (Multimedia Components) 

 

 

 

6th Grade Rondo Lesson Planning Sheet 
 
Standard: Historical Inquiry is a process in which multiple sources and different kinds of 
historical evidence are analyzed to draw conclusions about how and why things happened 
in the past. 
 
Benchmark: 6.4.4.20.2 Analyze the causes and impact of migration and immigration on 
MN society during the late nineteenth and early twentieth centuries. 
GANAG Lesson 1  Lesson 2 Lesson 3  

Goal/ 
Objectives 
Set the learning 
goal linked to the 
standard.Post 
and refer to the 
goals/objectives 
of the lesson.  
 
 
 
 
 
 
 
 
Guiding 

Objectives 
Students will: 
S 
Understand what 
life was like for 
African Americans 
in the Jim Crow 
South, prior to the 
Great Migration 
and subsequently 
in the North, from 
1870-1920. 
 
 
 
 

Objectives 
Students will: 
 
Identify and understand 
the causes of the great 
migration and 
immigration specific to 
MN and the Rondo 
neighborhood. 
 
 
 
 
 
 
 
 
Why did African 

Objectives 
Students will: 
 
Identify, explain and 
analyze the impacts of 
migration and 
immigration on the 
Rondo Community, 
St.Paul, and MN? 
 
 
 
 
 
 
 
 
What impacts did the 



Questions  

What is the Great 
Migration, 
pertaining to 
African Americans 
moving to the 
North?  
 
 
 
 
 
 
 
 
 
 
 

Americans migrate to 
Minnesota? The Rondo 
Neighborhood? 
 
What similarities, if any, 
can you find between 
African Americans 
migrating from the South 
to the Rondo 
neighborhood and other 
immigrants moving to the 
Rondo neighborhood? 
 
What other ethnicities 
were also present in the 
Rondo Neighborhood at 
the height of the 
migration/immigration? 
 
What impact did the 
Railroad industry have 
on the migration and 
immigration to the Rondo 
area in Saint Paul?  

influx of African 
Americans and 
immigrants have on the 
culture of the Rondo 
neighborhood? 
 
Is there a relationship 
between the area of 
settlement and social 
justice?  

Access 
Access students’ 
prior knowledge 
building 
engagement and 
establish 
relevancy;create 
a hook (a short 
introduction to 
the lesson). 
 
Use handouts # 
18 and # 20 for 
activities that 
access prior 
knowledge.  

Lesson Access 
Activity 
 
Listen to Jim Crow 
South Audio (1) 
Choose 5 minute 
clip from audio 
website to engage 
students. 
 
Migration 
Interactive Activity 
(2) 
(Click on Population and 
Migration tab) 
Compare and contrast 2 
years using the 
interactive map.  

Lesson Access Activity 
 
5-7 minute audio clip of 
Rondo oral history (CD 
located in Voices of 
Rondo book; check to 
see for familial 
connections with 
students in your 
classroom). 
 
Watch Pullman Porter 
Video 1 (5 min.)  (3) 
 
and/or  
 
Pullman Porter Video 2 
(10 min.) (3) 

Lesson Access Activity 
 
Review Lessons  
1&2 

New 
Information 
Acquire a 
thinking skill or 

Ticket In: On ! 
sheet of paper 
have students 
define the 

Ticket In: List as many 
facts that you can recall 
about the Great 
Migration. 

Ticket In: Fill in a Venn 
Diagram comparing the 
African American 
migration experience 



use knowledge in 
a new situation.  

following terms: 
migration and 
immigration.  
(This activity 
should be done as 
students are 
entering 
classroom or at 
start of academic 
period).  
 
Review Lesson 1: 
Supplement 1 
(teacher info-
share relevant 
information with 
students as you 
progress through 
the lesson). 
 
Presenter -- 
Rondo community 
member whose 
family migrated 
from South to the 
neighborhood. 
 
Overview of the 
Great Migration, 
migration and 
immigration 
terminology  
 
Artifacts: 
Maps/photos of 
migration routes, 
railroads, 
immigration 
routes, etc.  
(may use the 
interactive 
migration website 
or information 
provided in the 
trunk). 

 
Direct instruction and 
modeling about the 
history surrounding 
migration to MN and 
Rondo for African 
American and 
immigrants. 
 
Read and review article 
about Rondo Avenue (4) 
 
 
New teaching: 
continuation of 
information on migration, 
including African 
Americans, Chinese, 
Jewish. (information 
based on books ordered 
for trunk). 
 
Chapters 1 & 2 in each 
book .  

with either the Chinese 
or Jewish American 
migration/immigration 
experience. (Use this to 
access/review 
information from 
previous day). 
 
View Rondo Slideshow 
(5) 
 
See Lesson 3, 
Supplement 1 



Apply 
 
Synthesize, 
Assess and 
Evaluate 
 
 
Apply a thinking 
skill or use a 
knowledge in a 
new situation.An 
opportunity for 
feedback is 
provided.  

Review, 
Discussion 
 
Compare and 
contrast 
information 
learned today. 
 
Activity: Create a 
Think-Pair-Share 
for student 
engagement. 
 
Options: 
Activity 1: 
Scribe - Orator - 
Artist  
 
In groups of three, 
students will 
cooperatively 
create a tri-fold 
paper (chart paper 
strip) naming, 
defining, 
identifying key 
concepts, and 
illustrating a term, 
phrase or concept 
from today’s 
information. There 
will be a Scribe 
(student who 
writes or scribes 
what the group 
comes up with); 
an orator (student 
who presents 
information to the 
whole group) and 
an artist (student 
who draws the 
illustration).  
 
Terms:  
migration, 
immigration, Jim 

Review, Discussion 
 
Activity: Group students 
into groups of 4 or 5. 
Have each group read 
assigned section 
(African-American, 
Chinese, Jewish -- will 
have 2 groups for each 
section of reading) and 
create a visual 
representation on chart 
paper (using pictures 
and words) of 
information learned and 
present their findings.  
 
After each presentation, 
do a “whip share” and 
have students share a 
noticing or an “Aha” 
moment. 
 
 
 

Review, Discussion 
 
 
 
Activity:  
 
Divide students into 
groups that will 
investigate and discuss 
the impacts that the 
influx of immigrants and 
African Americans had 
on the Rondo 
community: 
a. housing 
b. religion 
c. family life 
d. political 
e. cultural 
f. educational 
g. employment 
 
The groups will create a 
visual representation of 
what they learned. The 
activity will end with a 
carousel walk.  
 
See Lesson 3 Summary 
Activity 
 
Discussion 



Crow, Great 
Migration, 
segregation, 
Pullman Porter 
and any other 
relevant terms to 
today’s lesson. 
 
OR 
Activity 2: 
 
In student 
partnerships, use 
map to outline one 
of the migration 
routes from the 
South to the North 
including stopping 
points, number of 
African Americans 
who migrated 
from the starting 
point and other 
relevant 
information. 

Generalize and 
Extension 
 
Generalize what 
has been taught 
 
Provide 
opportunities to 
extend project.  

Ticket Out: On ! 
sheet of paper ask 
the following 
questions to 
check for 
comprehension: 
 
1. What are 3 
reasons that 
African Americans 
migrated during 
the Great 
Migration? 
 
2. Briefly explain 
(in 2 sentences) 
what life was like 
in the Jim Crow 
South, prior to the 
Great Migration.  
 
 

Ticket Out: Reflection 
on today’s learning, 
specifically related to 
one of the guided 
questions. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Extension:  

Ticket Out: CAP 
Reflection  
(C = Confirm, A = Ask 
Question, P= Provoke 
Your Thinking 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Extension: 



 
 
 
Extension: 
1. Create a project 
using the links 
provided above 
(migration map or 
Jim Crow Audio). 

 
1. Research and 
Interview Voices of 
Rondo individual in the 
community. 
 
2. Further investigate 
and explore the reasons 
that another immigrant 
population chose St. 
Paul for their new home. 
 
3. Have students trace 
their personal history of 
immigration and/or 
migration. 

 
1. Student will create a 
presentation (either 
digital or visual) that 
represents the 
similarities/differences 
regarding the impacts 
on the community, city 
and state as a result of 
the migration of African 
Americans and the 
influx of immigrants. 
 
2. Have students 
choose a Voice of 
Rondo individual and 
present a dramatic 
interpretation of their 
life.  

 
 
 
 

 



Links to Resources  
 
1) Jim Crow South Audio 
http://americanradioworks.publicradio.org/features/remembering/ 
 
2) Migration Interactive Activity 
http://americanradioworks.publicradio.org/features/remembering/ 
 
3) Pullman Porter Videos 
 
http://www.youtube.com/watch?v=6yoYSkoCp5M&noredirect=1 
 
http://www.youtube.com/watch?v=llVFUXPQiqE 
 
4) Article about Rondo Avenue  
http://www.oralhistorian.org/rondo_history.htm 
 
5) Rondo Slideshow 
http://www.slideshare.net/mnHistoricalSociety/uncovering-rondo-capitol-hill-power-
point-presentation 
 
 
 
 


